
As always, the executive 
committee that meets every 
month to plan events for our 
members strives hard to offer 
a n  ec l ec t ic  m i x  o f 
inspirational topics for 
teachers to take back to their 
classrooms. Our 2010 Fall 

Conference inspired attendees with a 
glance into the global effects of the 
Montessori approach, followed by our 
February workshop on integrating Special 
Needs in the Montessori setting. Our 
Spring Conference was a refresher 
workshop on the Montessori bells and 
Language and Yoga.  

The Summer phase has the popular 
Strategies for September workshop for the 
new entrants to Montessori teaching and 
experienced teachers being offered in June 
and August 2011.  

Embracing Montessori in the 21st Century is 
the motto for our Executive Board 
Members this year so keep an eye on our 
website for more details about the Fall 2011 
Conference and workshops. A Montessori 

Summer Retreat for Canadian teachers will 
be announced during the Fall event so 
come and find out what CAMT has in store 
for you.  

Please feel free to volunteer your time and 
insight by offering your name and details 
at the Fall Conference to join our 
committee.  

It is hard to realise that ten months go by 
leaving us at the verge of summer 
beginnings- with a lingering list of so 
many things that we have not 
accomplished. But how about reflecting on 
all the tasks, new ideas, events, activities 
that we have achieved. Why not cherish 
the small moments of joy that we 
experience as Montessori teachers and 
move forward  with a pledge to ourselves 
to rejuvenate and refresh our spiritual and 
physical being under the sun and the cool 
shade of the tree and begin the new school 
year with a line from an unknown author 
to remind us of the energy that we impart 
every day :  What I do today is important, 
because I am exchanging a day of my life for it.  
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How the Magic Happens by Dr. Marlene Barron, Ph.D. 

A new gerbil has arrived in class, and Jane, 3.7 years, 

begins writing possible names for it. "Jewels," she 

says, then writes random letters, none related to the 

sounds in jewels. In fact, they are some of the letters 

in her name. Mary comes over to the table with her 

work, and watches Jane write another name, Peeker, 

again in random letters. When Jane starts to write 

Flower, Mary suggests f. Jane ignores her suggestion 

and writes flower her way, in random letters. Mary 

turns to her mom standing behind her, gives a 

resigned shrug of her shoulders, and says knowingly, 

"It's the Montessori way." 

 

This scenario really speaks to what Montessori is all 

about. It captures the notions of respect, individual 

intentions, and collaboration. It also reveals our 

understanding of how learning takes place. Mary, a 

more experienced reader/ writer, notes 

Jane's random letters and offers her 

knowledge. Jane, however, is comfortable 

with how she is writing and does not 

accept the help. Mary, in turn, respects 

Jane's decision. She then shares with her 

mom her understanding of what just 

happened. 

 

RESPECT 

I often talk about how the ether in which the 

Montessori Curriculum and its activities swim is that 

of respect––respect for individual intentions, 

histories, and endeavors. But just how does one show 

respect? What does respect look like? How can adults 

help children to respect their own and others' work 

and contributions? How can teachers show respect 

for children's families and histories in classroom 

materials, books, and activities? 

 

On the flip side –– what does disrespect look like? 

How might adults handle children's disrespecting 

behavior in a respectful manner? Where does the 

notion of intentions fit? What does one do if one feels 

disrespected but that is not what was intended? 

When a child points to a fat person and says, "She's 

fat," is the child being disrespectful? 

 

Certainly failure by a child or adult to respect 

another person's body--hitting, biting or even 

touching someone who does not want to be touched, 

or interfering in someone's work, are disrespecting 

offenses to be dealt with immediately. In each such 

occurrence we help the child first to put his or her 

feelings into words, then to share these feelings with 

the other person. Then we help the children to 

dialogue until a negotiated solution is reached. 

 

Adults, I feel, should be respectful of children's 

bodies. I consider moving children along by gently 

touching a shoulder or even ruffling a child's hair 

fondly disrespectful. If we want children to use 

words, we should use words. 

 

INTENTIONS 

It should not be surprising to find personal intentions 

driving children's behavior. We believe that when 

humans can choose their work, they are more likely 

to become engaged by and enjoy it. Most times 

children's intentions seem to be related 

to doing, and also to being with a 

classmate. 

 

In  a Montessori environment, 

individual intentions are valued and 

richly provided for. An evolving 

landscape of choice in work and social 

opportunities is available to children 

and adults alike. Parents and children 

choose projects such as committees and activities, 

and form supportive and collaborative relationships 

that cross age, ethnic, and economic groupings. 

 

Even the grammar of our classroom language reflects 

the importance of intentions. We distinguish between 

"selfchosen," "other child-initiated," and "teacher-

directed" work. 

 

We certainly like children to work cooperatively with 

each other, and with engagement, on activities that 

are teacherinitiated and others that are child-

initiated. But what we most value is self-chosen 

work, personal initiative. 

 

PASSIONS 

As a way to tap into young interests, teachers design 

activities and materials based on children's personal 

passions. For example, a popular computer game, 

Super Mario Brothers, became a maze project; 

Continued on Page 3 

We believe that when 

humans can choose their 

work, they are more 

likely to become engaged 

by and enjoy it.  
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current movies are often retold through art projects 

and impromptu plays. 

 

Teachers ask children for feedback on activities and 

explore with them new areas of interest: "Is there 

anything you do at home you would like to have in 

the classroom?" 

 

CHOICES 

We also recognize the importance of 

intentions by providing choices--in 

activities and many routines, and in our 

negotiation patterns. The work periods 

provide large blocks of uninterrupted time 

during which children choose what they 

are going to do and with whom. A child 

can invite another child to share in work; 

the invitee is free to accept or decline. 

 

Teachers who overhear what they define as 

coercion (e.g., "You won't be my friend if you don't 

work with me") are apt to intervene and help the 

participants understand each other's intentions. 

These meta-discussions enable children to learn to 

negotiate. At group times, voting often becomes a 

way of decision making. 

 

In an often retold teacher story, Simon and Albert 

were talking about whether there was a god. Simon 

turned to a nearby teacher and asked, "Is there a 

god?" 

 

Teacher: Some people believe there is a god and 

some people believe there is no god. 

 

Simon: Well, is there a god or not? 

 

Teacher: Some people believe there is no god and 

some people believe there is a god. 

 

Simon (in exasperation): Well, why don't they just 

vote on it? 

 

We believe that exploration is a first step in learning, 

in dancing the developmental ladder. 

 

Exploration leads to making approximations--as Jane 

was doing with random writing. 

 

During this approximation (rehearsal) phase, other 

members of the community function as both coaches 

and mentors--as Mary was doing. Rehearsal 

(practice) helps children refine their understanding. 

Over time the child becomes more and more 

experienced and, in our multi-age classes, soon 

functions as a mentor to less experienced children. 

 

Corrections are considered taboo; 

approximations are accepted and 

respected. If a child says to another child, 

"You're doing that wrong," a nearby 

teacher will interject, "He's learning how 

to..." or "She's doing it her way." 

 

DOING 

Teachers will sometimes comment to a 

child, "You figured out another way to 

do...." When a child comes to a teacher 

with a work problem, the adult will often 

respond, "Can you figure out another way to ..." 

"What ways have you tried?" "Why don't you ask X 

for some ideas?" In our classrooms, no one says you 

can't. No one says you're too young. Doing is what 

matters. 

 

Teachers always have the option to give 

"instructional feedback", what Montessori calls points 

of interest, and what Vygotskians refer to as teaching 

in the zone of proximal development. They talk 

about recognizing the teaching moment, what 

Montessori calls the sensitive period. 

 

As learners, it is expected that both teachers and 

children will ask questions to clarify procedures, 

feelings, words, and ideas. 

 

 

The Author has referred to events and incidents during her 

tenure as the Head of West Side Montessori, New York. 
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Plenty of books and articles advise us against relying 

on punishment, from spanking to forcible isolation 

("time out"). Occasionally someone will even ask us 

to rethink the practice of bribing children with 

stickers or food. But you’ll have to look awfully hard 

to find a discouraging word about what is 

euphemistically called positive reinforcement. 

 

Lest there be any misunderstanding, the point here is 

not to call into question the importance of supporting 

and encouraging children, the need to love them and 

hug them and help them feel good about themselves. 

Praise, however, is a different story entirely. Here's 

why. 

 

1. Manipulating children.  

Suppose you offer a verbal reward to reinforce the 

behavior of a two-year-old who eats without spilling, 

or a five-year-old who cleans up her art supplies. 

Who benefits from this? Is it possible that telling kids 

they’ve done a good job may have less to do with 

their emotional needs than with our convenience? 

 

Rheta DeVries, a professor of education at the 

University of Northern Iowa, refers to this as "sugar-

coated control." Very much like tangible rewards – 

or, for that matter, punishments – it’s a way of doing 

something to children to get them to comply with 

our wishes. It may be effective at producing this 

result (at least for a while), but it’s very different 

from working with kids – for example, by engaging 

them in conversation about what makes a classroom 

(or family) function smoothly, or how other people 

are affected by what we have done -- or failed to do. 

The latter approach is not only more respectful but 

more likely to help kids become thoughtful people. 

 

The reason praise can work in the short run is that 

young children are hungry for our approval. But we 

have a responsibility not to exploit that dependence 

for our own convenience. A "Good job!" to reinforce 

something that makes our lives a little easier can be 

an example of taking advantage of children’s 

dependence. Kids may also come to feel manipulated 

by this, even if they can’t quite explain why. 

 

2. Creating praise junkies.  

To be sure, not every use of praise is a calculated 

tactic to control children’s behavior. Sometimes we 

compliment kids just because we’re genuinely 

pleased by what they’ve done. Even then, however, 

it’s worth looking more closely. Rather than 

bolstering a child’s self-esteem, praise may increase 

kids’ dependence on us. The more we say, "I like the 

way you<." or "Good ______ing," the more kids 

come to rely on our evaluations, our decisions about 

what’s good and bad, rather than learning to form 

their own judgments. It leads them to measure their 

worth in terms of what will lead us to smile and dole 

out some more approval.  

 

Mary Budd Rowe, a researcher at the University of 

Florida, discovered that students who were praised 

lavishly by their teachers were more tentative in their 

responses, more apt to answer in a questioning tone 

of voice ("Um, seven?"). They tended to back off from 

an idea they had proposed as soon as an adult 

disagreed with them. And they were less likely to 

persist with difficult tasks or share their ideas with 

other students. 

 

In short, "Good job!" doesn’t reassure children; 

ultimately, it makes them feel less secure. It may 

even create a vicious circle such that the more we 

slather on the praise, the more kids seem to need it, 

so we praise them some more. Sadly, some of these 

kids will grow into adults who continue to need 

someone else to pat them on the head and tell them 

whether what they did was OK. Surely this is not 

what we want for our daughters and sons. 

 

3. Stealing a child’s pleasure.  

Apart from the issue of dependence, a child deserves 

to take delight in her accomplishments, to feel pride 

in what she’s learned how to do. She also deserves to 

decide when to feel that way. Every time we say, 

"Good job!", though, we’re telling a child how to feel. 

 

To be sure, there are times when our evaluations are 

appropriate and our guidance is necessary -- 

especially with toddlers and preschoolers. But a 

constant stream of value judgments is neither 

Five Reasons to Stop Saying “Good Job!”  by Alfie Kohn 
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necessary nor useful for children’s development. 

Unfortunately, we may not have realized that "Good 

job!" is just as much an evaluation as "Bad job!" The 

most notable feature of a positive judgment isn’t that 

it’s positive, but that it’s a judgment. And people, 

including kids, don’t like being judged. 

 

4. Losing interest.  

"Good painting!" may get children to 

keep painting for as long as we keep 

watching and praising. But, warns 

Lilian Katz, one of the country’s leading 

authorities on early childhood 

education, "once attention is 

withdrawn, many kids won’t touch the 

activity again." Indeed, an impressive 

body of scientific research has shown 

that the more we reward people for doing something, 

the more they tend to lose interest in whatever they 

had to do to get the reward. Now the point isn’t to 

draw, to read, to think, to create – the point is to get 

the goody, whether it’s an ice cream, a sticker, or a 

"Good job!" 

 

In a troubling study conducted by Joan Grusec at the 

University of Toronto, young children who were 

frequently praised for displays of generosity tended 

to be slightly less generous on an everyday basis than 

other children were. Every time they had heard 

"Good sharing!" or "I’m so proud of you for helping," 

they became a little less interested in sharing or 

helping. Those actions came to be seen not as 

something valuable in their own right but as 

something they had to do to get that reaction again 

from an adult. Generosity became a means to an end. 

 

5. Reducing achievement.  

As if it weren’t bad enough that "Good job!" can 

undermine independence, pleasure, and interest, it 

can also interfere with how good a job children 

actually do. Researchers keep finding that kids who 

are praised for doing well at a creative task tend to 

stumble at the next task – and they don’t do as well 

as children who weren’t praised to begin with. 

 

More generally, "Good job!" is a remnant of an 

approach to psychology that reduces all of human 

life to behaviors that can be seen and measured. 

Unfortunately, this ignores the thoughts, feelings, 

Five Reasons to Stop Saying “Good Job”  (Continued from Page 4) 
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and values that lie behind behaviors. For example, a 

child may share a snack with a friend as a way of 

attracting praise, or as a way of making sure the 

other child has enough to eat. Praise for sharing 

ignores these different motives. Worse, it actually 

promotes the less desirable motive by making 

children more likely to fish for praise in the future. 

 

Still, it’s not an easy habit to break. It can 

seem strange, at least at first, to stop praising; 

it can feel as though you’re being chilly or 

withholding something. But that, it soon 

becomes clear, suggests that we praise more 

because we need to say it than because children 

need to hear it. Whenever that’s true, it’s time 

to rethink what we’re doing. 

 

What kids do need is unconditional support, love 

with no strings attached. That’s not just different 

from praise – it’s the opposite of praise. "Good job!" is 

conditional. It means we’re offering attention and 

acknowledgement and approval for jumping through 

our hoops, for doing things that please us. 

 

If we’re praising positive actions as a way of 

discouraging misbehavior, this is unlikely to be 

effective for long. Even when it works, we can’t 

really say the child is now "behaving himself"; it 

would be more accurate to say the praise is behaving 

him. The alternative is to work with the child, to 

figure out the reasons he’s acting that way. We may 

have to reconsider our own requests rather than just 

looking for a way to get kids to obey. (Instead of 

using "Good job!" to get a four-year-old to sit quietly 

through a long class meeting or family dinner, 

perhaps we should ask whether it’s reasonable to 

expect a child to do so.) 

And what can we say when kids just do something 

impressive? Consider three possible responses: 

 

* Say nothing. Some people insist a helpful act must 

be "reinforced" because, secretly or unconsciously, 

they believe it was a fluke. If children are basically 

evil, then they have to be given an artificial reason 

for being nice (namely, to get a verbal reward). But if 

that cynicism is unfounded – and a lot of research 

suggests that it is – then praise may not be necessary. 

 

 

… we praise more 

because we need  

to say it than  

because children  

need to hear it.  

Continued on Page 6 
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* Say what you saw. A simple, evaluation-free 

statement ("You put your shoes on by yourself" or 

even just "You did it") tells your child that you 

noticed. It also lets her take pride in what she did. In 

other cases, a more elaborate description may make 

sense. If your child draws a picture, you might 

provide feedback – not judgment – about what you 

noticed: "This mountain is huge!" "Boy, you sure 

used a lot of purple today!" 

 

If a child does something caring or generous, you 

might gently draw his attention to the effect of his 

action on the other person: "Look at Abigail’s face! She 

seems pretty happy now that you gave her some of 

your snack." This is completely different from praise, 

where the emphasis is on how you feel about her 

sharing  

 

* Talk less, ask more. Even better than descriptions 

are questions. Why tell him what part of his drawing 

impressed you when you can ask him what he likes 

best about it? Asking "What was the hardest part to 

draw?" or "How did you figure out how to make the 

feet the right size?" is likely to nourish his interest in 

drawing. Saying "Good job!", as we’ve seen, may 

have exactly the opposite effect. 

 

This doesn’t mean that all compliments, all thank-

you’s, all expressions of delight are harmful. We 

need to consider our motives for what we say (a 

genuine expression of enthusiasm is better than a 

desire to manipulate the child’s future behavior) as 

well as the actual effects of doing so. Are our 

reactions helping the child to feel a sense of control 

over her life -- or to constantly look to us for 

approval? Are they helping her to become more 

excited about what she’s doing in its own right – or 

turning it into something she just wants to get 

through in order to receive a pat on the head 

 

It’s not a matter of memorizing a new script, but of 

keeping in mind our long-term goals for our children 

and watching for the effects of what we say. The bad 

news is that the use of positive reinforcement really 

isn’t so positive. The good news is that you don’t 

have to evaluate in order to encourage. 

 

Copyright © 2001 by Alfie Kohn. This article may be 

downloaded, reproduced, and distributed without 

permission as long as each copy includes this notice along 

with citation information (i.e., name of the periodical in 

which it originally appeared, date of publication, and 

author's name). Permission must be obtained in order to 

reprint this article in a published work or in order to offer 

it for sale in any form. Please write to www.alfiekohn.org. 

 

NOTE: An abridged version of this article was published 

in Parents magazine in May 2000 with the title "Hooked 

on Praise." For a more detailed look at the issues discussed 

here -- as well as a comprehensive list of citations to 

relevant research -- please see the books Punished by 

Rewards and Unconditional Parenting. 

Five Reasons to Stop Saying “Good Job”  (Continued from Page 6) 
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Is Montessori Enough—A View on Autism  by  K. Michelle Lane-Barmapov  

It is not your imagination if you are a new teacher or 

have been teaching for many years and find yourself 

with a classroom with an increased number of 

children who have severe behavioural issues, 

communication problems and social dysfunction.  

Autism alone has been on the increase over the last 

twenty years to a startling number of 1 in 110 in 

North America. 

 

Autism Spectrum Disorder (ASD) is a neurological 

disorder that impairs a child’s language, behaviour 

and social skills.  It is a spectrum disorder because no 

two individuals are alike but they all share certain 

common characteristics.   

 

Many of us who are trained in Montessori are aware 

that Maria Montessori (1870 – 1952) worked with 

children with special needs from the years 1896 to 

1898 when she worked as the director of the State 

Orthophrenic Institute.  As a result of her hard work 

in teaching her students, Montessori became an 

international name as her special needs students 

performed the same or better than typically 

developing children on the language and writing 

sections of the state examinations.  It was also during 

this time that she studied at length the great works of 

Jean Marc Itard (1774 – 1838) and Edouard Seguin 

(1812-1880).  What one may not know is that not only 

was Jean Marc Itard famous for his work as a doctor 

and educator of children with special needs (he 

developed the IEP), but the ‘Wild Boy of Aveyron’,  

his most famous case study, is considered by many to 

be the very first documented case of a child with 

autism.  In addition, Edouard Seguin, who was a 

student of Jean Marc Itard, started the very first 

school in the world for children with severe mental 

delays in France in 1839.   

 

“As for me, thirty years after the publication of Seguin’s 

second book, I took up again the ideas and, I may even say, 

the work of this great man, with the same freshness of 

spirit with which he received the inheritance of the work 

and ideas of his master Itard.  For ten years I not only 

made practical experiments according to their methods, 

but through reverent meditations absorbed the work of 

these noble and consecrated men, who have left to 

humanity most vital proof of their obscure heroism.  Thus 

my ten years of work may, in sense, be considered as 

summing up the forty years of the work done by Itard and 

Seguin” (Maria Montessori) 

 

So now what? Are we to assume that the typical 

Montessori classroom will meet the needs of children 

on the spectrum or other disorders due to 

Montessori’s history?  Well my answer to this 

question is yes and no. 

 

For one, Maria Montessori left special education, the 

institute and medicine in 1901 after the success of her 

special needs students.  It is written that she felt that 

their success showed a significant problem with the 

educational system as a whole. She went on to study 

anthropology, experimental psychology, educational 

philosophy, hygiene and anything else that could 

help her create a method for teaching a typical child. 

 

Herein lays the problem in a typical Montessori 

classroom that has children on the spectrum.  For 

one, depending on the level of functioning of the 

child, s/he may need more one on one attention; 

therefore an aid would be ideal not only to help the 

student, but also to maintain a peaceful classroom 

dynamic.  S/he may also need an Occupation 

Therapy, Speech Therapy as well as Behaviour 

Therapy assessment to find additional strategies in 

the typical environment to help her cope.  Without 

these interventions we can severely delay a child’s 

ability to function at their optimal level.   

 

A child who is showing signs of ASD (or other 

disorders) should have a team of professionals 

working together to provide a rich learning 

environment.  Having a team who is knowledgeable 

helps us nurture the ‚whole child‛ as well as 

removing barriers that s/he may have to her own 

growth and learning. 

 

The inherent benefits are that the Montessori 

curriculum is concrete, has sequential steps and has a 

clear beginning and end to each activity.  It is steeped 

in research for children with special needs as well as 

typically developing children. The Montessori 

Method creates a communal environment.  It is 

beautiful the way that students can show so much 

patience and love towards one another regardless of 

a ‘diagnoses’. 
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this book is sure to stir up a creative storm in most 

classrooms. The book is propagating the belief of to " 

view the world through a child's eye' and to " close 

the catalog".  

 

This book is filled with natural textures like wood, 

bark of the trees, weaved baskets, stones, rocks, jute, 

feathers, leaves plants and flower arrangements, 

wood carvings, fossils, water, grass and seeds. 

  

The reader is guided through the seven principles of 

design, suggested furnishings, and how to create an 

ambiance with the children in mind. Most areas of 

the book aid a Montessori teacher to observe and 

compose a sensory and aesthetically child centered 

environment, without losing the functionality and 

adaptability of the space provided for the classroom . 

For myself the line in the book: 'while standing at the 

door, bend down to view the space from the 

children's perspective. What do you see from this 

viewpoint?" validates the book to be a an ideal guide 

for all Montessorians. 

Title: Inspiring Spaces for Young Children 

Authors: Jessica Deviney, Sandra Duncan, Sara 

Harris, Mary Ann Rody, Lois Rosenberry 

 

This is pictorial journey through various classrooms 

and curriculum areas that have been inspired by 

nature. For a more complete and dramatic effect, the 

books' orientation  is landscape and its almost 8 1/2 

by 11 pages bursting with bold, bright and clear 

photographs that offers a lot of details for the reader.  

The book is divided into three parts: Inspiring, 

Learning and Designing. Each part is overflowing 

with  simple yet meaningful quotations and remarks 

from educationists, current day famous personalities 

and teachers and has crisp photographs 

that have classrooms where " nature's gifts are 

valued and children's thoughts are captured". 

  

The core idea in the book being conveyed by 

the collective team of the authors is " to create an 

aesthetically pleasing environment". 

 

As Montessori teachers, whose minds are fine tuned 

towards the natural development and the being of 

the child in context of its natural and cultural habitat 

Book Review—Inspiring Spaces for Young Children By  Shaza Tehseen 

SUMMER LEISURE READING 

 

The Red Tent  

Author: Anita Diamant 

 

The Help 

Author: Kathryn Stockett  

 

A Boy’s Life 

Robert R. McCammon  

 

The Power of One 

Bryce Courtenay  

 

The Book Of Awesome 

Author:  Neil Pasricha 

 

Alone in the Classroom 

Author: Elizabeth Hay  

MONTESSORI RESOURCES 

 

How to Discover and Develop Your Child's 

Strengths 

Author: Jenifer Fox, M.Ed. 

Foreword By: Marcus Buckingham 

The book is a guide for parents and teachers that 

makes us view education and character development 

in the way to identify and deepen strengths rather 

than to focus on deficits and weaknesses. She has 

proposed a breakthrough model to teach children the 

way they are naturally inclined to learn without 

labeling them with a learning dysfunction. More 

details can be found on her website: 

www.strengthsmovement.com 

 

Montessori in Practice - Observations from a First-

Generation Montessorian 

Author, Lakshmi A. Kripalani 

CAMT Board Recommends…...Summer Reading 



world ‛ and the 
testing and grading the students will encounter. 
These concerns are huge road blocks for parents to 
continue to send their children onto upper 
elementary in Montessori.  Although Glenn, Hanson, 
Lillard, and Rathunde have done studies regarding 
the academic achievements of Montessori students, I 
wanted to do a Canadian study, and more 
specifically ask graduates how they felt they 
managed the transition to a traditional system. So, 
that was my study: How Do Montessori Students 
Transition from a Non-Evaluative System to One of 
Evaluation and Assessment? I set up the study to 
begin with a survey for the quantitative component 
and then do 3 interviews for the qualitative portion 
of the research.  
 
My research is the first Canadian study on its topic. I 
strongly feel that more research needs to be done in 
Canada to help support the value of Montessori.  
 
Recently I attended the AMS Annual Conference in 
Chicago and with 11 others, I presented my research 
in poster format (I summarized my research to a 3’x4’ 
poster) that was exhibited in the lobby of the hotel 
and answered questions from those attending the 
poster presentation workshop. It was a very 
exhilarating experience and I was proud to be one of 
three Canadians presenting our research.  
 
More and more Montessori teachers have now 
received their Master of Education or are in 
University presently working on it. Research will 
become more and more important to our Montessori 
community. It is important for the community to see 
the validation of Montessori, but they need more 
than our word. I strongly urge you to help support 
the research and participate when possible. Better 
yet, why not go back to school and obtain a Master of 
Education? I can tell you, it is very worthwhile. 
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After University, I went to Montessori Teacher’s 
Training to receive my Primary diploma, taught for 4 
years and then returned to Montessori training to 
earn my Elementary diploma. During my many 
years in Montessori I have attended CAMT 
conferences, CCMA workshops, trainings given by 
the local community and the yearly first aid training. 
I had even become a Montessori trainer, both 
through TMI and Sheridan College. What was next?  
 
As I only had a three-year B.A., Brock University 
accepted my Montessori diplomas as worthy 
education, plus my number of years in the field as 
valuable – so, I was delighted to attend classes at 
their satellite campus at Sheridan College to work on 
my Master of Education Degree. My son was now 6 
and was more independent and could manage the 
time while mom was away. So, for three long years I 
commuted to Sheridan, sometimes even to St. 
Catherines, to go to class at night or on Saturdays.  
 
I found the classes invigorating and am thrilled that I 
chose to attend classes and not do on-line courses. I 
met wonderful people taking the courses. These 
classes were different than my undergraduate 
studies. We never had more than 20 people in a class. 
We shared, asked questions, and I learned about 
other educational systems. I heard about literacy 
programs in the Halton Region; pilot projects going 
on in  Peel Region; difficulties other administrators 
had in the public, and the private school systems; I 
befriended principals of other private schools, 
department heads in the public system and spoke 
with so many knowledgeable people, and not all 
during class time. Much of the learning took place 
before or after class, or during project presentation 
prep time. And of course, I took every opportunity to 
educate others in Montessori, often with very 
positive responses. 
 
The work was not easy, but it was invigorating. I 
read about the history of education, learned of recent 
educators and politicians promoting or criticizing 
standardized testing, the learning differences 
between boys and girls’ learning process, the world 
wide literacy concern, and which countries are doing 
well in the education field and so much more. I now 
feel more knowledgeable to answer parent questions, 
and I feel that I am a better teacher with the 
knowledge I have acquired. Certainly new 
information rejuvenated my belief in Montessori. 
 
After three years of commuting for classes, the next 
one and a half years of study was independent 
research. I wanted to help prove that Montessori 
students do well upon leaving Montessori. As an 
Upper Elementary teacher, and as an administrator, I 
heard the concerns from parents regarding ‚the real 
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The Four Stages of Teaching 

Fantasy – Teaching is all about making an impact on 

the life of a child - True.  All you need to do to be a 

good teacher is to relate and be a friend to each and 

every one your students - False.  

 

Survival – It is easy to slip into survival mode. Some 

teachers get trapped there. However, the students 

will stop learning if you do. You need them as much 

as they need you.  

 

Mastery – becoming a better teacher means learning 

effective teaching practices. If the students are not 

learning then find another way to teach the topic. 

You should find yourself saying and thinking, ‚Look 

at it this way...‛ often. This is where collaboration 

makes a difference. You will find that other teachers 

look at ‚it‛ in other ways. 

 

Impact – Teaching is all about making an impact on 

the life of a child. Continually search out new 

strategies for delivery of the curriculum. The best 

Montessori teachers embrace the fundamental tenets 

of Montessori philosophy and methodology, but 

know that just because Maria taught that way in 

1907,  d oes not  mean th at  it  wil l 

work forever. 

 

School Should Not Test a Student’s Endurance 

School does not have to be a place 

where children endure anything: 

intimidation, criticism, sarcasm, 

b or ed om ,  h um il ia t ion ,  or 

confusion. We can, instead, help 

our students learn that school is a 

place to be safe, a place to learn 

and have fun, a place to give and 

receive love, a place to become 

successful and learn to be 

responsible for one another. 

 

Coming to a Frightening Conclusion 

My first year teaching, I received the best piece of 

classroom management advice I have ever received. 

It was from a teacher who succeeded in having an 

orderly classroom from the first day to the last, every 

year. I asked her how she maintained such a steady 

discipline and calm in her room throughout the year. 

She told me she decided how much chaos and 

disorder she could stand to have in her class in June. 

Then, in September, she established a level of calm 

and order that was 25% higher, knowing that 

everyone, herself included, was liable to slide a little. I 

would love to tell you to lower your guard  and just 

hang out with your students. However, if you do, you 

will be fighting to reestablish order and calm all year. 

 

There are jobs that permit you to take such a laid back 

attitude; it is possible to have a job where nothing 

depends on it and nothing will come of it. Teaching is 

not one of those jobs. Haim Ginott, in 1976, wrote a 

p o e m  c a l l e d  I  H a v e  C o m e  t o  a 

Frightening Conclusion: 

 

I have come to a frightening conclusion. 

I am the decisive element in the classroom. 

It is my personal approach that creates the climate. 

It is my daily mood that makes the weather. 

As a teacher I possess tremendous power to make a child’s 

life miserable or joyous. 

I can be a tool of torture or an instrument of inspiration. 

I can humiliate or humour, hurt or heal. 

In all situations it is my response that decides whether 

a crisis will be escalated or de-escalated, 

and a child humanized of dehumanized. 

 

It sounds like the classroom would be a 

perfect place to let your ego reign, after 

all, the powers described in the poem 

sound almost godlike. It may take you 

years to realize it, but it is the student who 

succeeds in your class, not you; it is the 

child who reaches her potential, not you. 

In fact, no one would be succeeding or 

reaching their potential if it was not for 

the children. 

 

Most importantly, please remember that it is not your 

classroom. The room in which you teach is not your 

classroom, where a bunch of youngsters come and 

visit each day; it is a community that you share with 

your charges. You and the children make the 

classroom a better place by being there, together. You 

and your students are a greater whole than your 

individual parts. Everyday in your class should be a 
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Continued on Page 11 



celebration of that paradox. Check your ego at the 

door. 

 

Characteristics of a Well-Managed Classroom 

Managing a classroom might sound like something 

you should leave to a manager. Guess what? You are 

a manager! You manage a classroom ‚full of 

screaming quasi-humans‛ to quote my father. You 

had better be a manager, or you will end up being a 

baby-sitter. 

 

A well-managed classroom is easy to spot. You can 

hear it from the hallway before you enter the room. It 

is not the quietest room, but it is not the noisiest 

either (that’s my room!) It is the room where most of 

the noise is purposeful. You can see it in the amount 

of movement in the room. It is not the busiest room, 

nor is it the stillest. It is the room where most of the 

movement is purposeful. 

 

This means that a well-managed classroom can be 

identified by the high percentage of the discussion 

among students and between students and teacher 

that is about the work. And, the high percentage of 

the movement of children and adults that is in the 

pursuit of the work. 

 

In the well-managed class, most of the students are 

on-task most of the time. There is a high level of  

involvement with class work. This is made possible 

by setting clear student expectations, and cutting 

down on wasted time and disruptions. 

 

All You Need to Be 

You have heard it before in many forms – to be a 

teacher is to be a lifelong learner. A lifelong learner is 

someone who is interested. As a bonus, being a 

lifelong learner makes you interesting as well. So, be 

interested and interesting – be a teacher. No one 

could ask more of you. 
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